
Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data
School name St Joan of Arc Catholic

School

Number of pupils in school 1234

Proportion (%) of pupil premium eligible pupils 9.6%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022/23,
2023/24
2024/25

Date this statement was published 13th Dec 2022

Date on which it will be reviewed Autumn 2023

Statement authorised by Mrs B O’Hanlon

Pupil premium lead Mr T Lee

Governor / Trustee lead Mr S Hynes

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £89,680

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£89,680
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Part A: Pupil premium strategy plan

Statement of intent

You may want to include information on:

● What are your ultimate objectives for your disadvantaged pupils?
● How does your current pupil premium strategy plan work towards achieving

those objectives?
● What are the key principles of your strategy plan?

The targeted and strategic use of pupil premium funding will support us in our school
mission, embracing the teaching of Christ, allowing every individual the opportunity to
excel not only academically, but in every facet of their lives, within a spiritually
enhancing and caring community. Our Catholic ethos is firmly grounded in core biblical
principles of service, compassion, justice, and respect for all, where every pupil is
cherished as a unique individual. All members of staff are expected to embody the
highest expectations so that pupils enjoy a safe, respectful, and stimulating learning
environment where they are supported in achieving their academic potential.

Our overarching intention is that all pupils, irrespective of their background, make
strong progress and achieve high levels of attainment across a broad and varied
curriculum. We will use our pupil premium funding to remove barriers to learning for our
disadvantaged pupils to ensure the parameters are in place for them to achieve as
strongly as their non-disadvantaged counterparts. We relentlessly strive to ensure that
irrespective of the individual challenges our disadvantaged students face, that with the
appropriate supports in place, they can progress and attain as highly as their
non-disadvantaged peers.

The highest possible standards of quality first teaching are at the heart of our
approach. This is proven to have the greatest impact on closing the attainment gap and
will simultaneously benefit non-disadvantaged pupils also. Implicit in the intended
outcomes detailed is the intention that non-disadvantaged pupils’ attainment will be
sustained and improved alongside progress for their disadvantaged peers.

We are acutely aware that quality first teaching disproportionately benefits
disadvantaged students; this perfectly complements our Catholic ethos which
unequivocally advocates a preferential option for those students facing any kind of
poverty, be it academic, economic, physical, emotional, spiritual, or otherwise.  Our
staff understand the hugely influential role they are called to play in boosting the life
chances and ensuring the social mobility of our most disadvantaged students, by
vigilantly and consciously offering them the best possible teaching and learning
opportunities.
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Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about the impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will ensure disadvantaged pupils:

● are stretched and challenged in all the work they are set
● enjoy the highest possible expectations from staff
● receive early intervention at the point need is identified

A whole school approach has been adopted in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can achieve.
Strategic seating plans are in operation for each class teacher to ensure they can
provide pupil premium students with additional vigilance to mitigate and reduce the
attainment gap. There is a consistent and relentless focus by all staff to ensure all pupil
premium pupils make expected or better than expected progress. Students who are
lagging below their target grades will be monitored vigilantly by class teachers and
Learning Coordinators with necessary interventions put in place, on the understanding
that the first and most effective interventions take place in lessons via quality feedback
provided in a timely fashion. Interventions will be overseen by all subject leaders in
their areas with support from Learning Coordinators.

Pupil premium funding will be used to deploy a range of appropriate targeted
intervention and support strategies following a needs analysis which will identify priority
groups and individuals. Whilst firmly geared towards improving progress and
attainment levels for these students, these interventions will also look to:

● Support pupils in becoming aspirational, confident and successful learners
● Enhance their literacy, oracy, mathematical and communication skills
● Ensure that ‘quality first teaching and learning’ opportunities meet the needs of

all pupils
● Have a clear focus on all disadvantaged pupils, including those with SEND as

well as more able pupils

Our governing body has a strategic role in ensuring not only that our school complies
with legislation, but that this statement, with its stated actions and intentions, ensures
expected or better than expected progress for our pupil premium students. This will be
their principal focus when reviewing the use of pupil premium funding. When
monitoring and evaluating, the governing body will consider a range of information,
including quantitative data (progress, attainment) and qualitative data (case studies,
views, surveys etc.) as evidence of impact.
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Challenges
This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challeng
e number

Detail of challenge

1 Our school is continuing to feel the effects of the Covid-19 pandemic.
Our Reading Star Test screening data for our current Year 7 and 8
students has revealed that a far greater proportion of these cohorts
have entered secondary school with reading ages below their
chronological age where both intervention and urgent intervention has
been required. Assessments, observations and analysis using
Renaissance Reading of KS3 pupils indicate that disadvantaged pupils
are disproportionately represented in terms of requiring intervention and
have generally displayed lower levels of reading comprehension than
their peers. This impacts their progress in all subjects.

2 Our knowledge of pupils and their families suggest that the education
and wellbeing of our disadvantaged pupils have been impacted to a
greater extent than for other pupils by the Covid-19 pandemic. This has
resulted in significant knowledge gaps emerging and pupils falling
further behind age-related expectations. Disadvantaged students are
disproportionately represented amongst those who are continuing to
struggle with the return to the demands and expectations of school life
i.e. daily attendance to school and attending all lessons throughout the
school day.

3 The school will work to help narrow the gap between the performance of
boys and girls. For 2022’s GCSE cohort, the gap was 0.41 with girls P8
being 0.65 and boys being 0.24 with virtually equal numbers of each
gender in the cohort. This was a slight improvement on 2019 when the
gap was 0.46.

4 Attendance to school.
Our attendance data for disadvantaged students over the past 3 years
has stubbornly lagged that of our non-disadvantaged students but for
the first time in recent years the discrepancy last academic year
dropped below a 3% differential which is especially pleasing given that
the gap had increased in 2020-21 on account of the Covid-19
pandemic.
2019-20 Whole School - 94.13% PP - 90.72%
2020-21 Whole School - 95.25% PP - 91.63%
2021-22 Whole School - 93.25% PP - 90.32%
We must continue to be creative in challenging poor attendance rates
for our pupil premium students.

5 Our observations suggest many lower attaining disadvantaged pupils
lack metacognitive / self-regulation strategies when faced with
challenging tasks, notably in their monitoring and evaluation of their
answers. This is indicated across the curriculum, particularly maths and
science. These students have a tendency not to check that their
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answers make sense and have a weaker grasp of identifying the
appropriateness of a given answer within the context the question is
being asked. These students often lack the resilience to approach these
questions with the right mindset and a can-do attitude.  The school
strives to engender a can-do culture whereby students replace the
attitude of not being able to do something with a ‘I can’t do yet’ attitude.

6 Our assessments (including wellbeing survey), observations and
discussions with pupils and families have identified social and emotional
issues for many pupils, such as anxiety, depression (diagnosed by
medical professionals) and low self-esteem. This is partly driven by
concern about catching up lost learning and exams/future prospects,
and the lack of enrichment opportunities due to the pandemic. Referrals
to external support agencies such as services provided by Chessbrook
Education Support Centre have markedly increased.

7 Our attendance indicates that attendance among disadvantaged pupils
has been consistently around 3% lower than for non-disadvantaged
pupils across the year groups.
Disadvantaged pupils dominate the ‘persistently absent’ category. Our
assessments and observations indicate that absenteeism is negatively
impacting disadvantaged pupils’ progress.
This problem is exacerbated with a huge school wide drive on ensuring
quality first teaching across the curriculum. As well as tackling
disadvantaged students’ attendance issues head on, more needs to be
done to ensure they are caught up effectively following absences where
they have missed out on firsthand quality first teaching.

8 Ours is not a local school. Most students rely heavily on public transport
to travel to and from school. We have school buses that serve the areas
of Bushey, South Oxhey and Watford in south-west Hertfordshire, as
well as The Chalfonts in Buckinghamshire.  Additionally, a substantial
number of students travel to us from all stations on the Metropolitan line
north-west of Wembley Park encompassing the London Boroughs of
Brent, Ealing, Harrow & Hillingdon, as well Hertfordshire and the
Buckinghamshire towns of Chesham and Amersham and their environs.
A tiny proportion of our students walk to school, the vast majority use
either of the two special buses whose timetable is based around our
start and end times and the Metropolitan Line or Chiltern Railway. This
makes after school, weekend and holiday interventions difficult to deliver
meaningfully as getting to and from school becomes troublesome for
students who use these buses in particular.  In the current climate,
trains and buses are susceptible to regular strike action which impacts
on not only punctuality but attendance as students use these as a
reason not to present to school.  Regular day to day issues with these
services also has impact on punctuality rates.
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Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
To eliminate the progress and attainment gap
between pupil premium students and the rest
of the cohort. Through developing and
refining our interventions year on year, we
intend to have firmly embedded strategies
which ensure strong outcomes for pupil
premium students, irrespective of their
disadvantage faced and the uniqueness of
each cohort.

Progress 8 and Attainment 8 outcomes for
disadvantaged students to close on the
non-disadvantaged cohort with equity
ultimately being achieved.

For disadvantaged students’ attendance to
reach our school target of at least 95%.

Improving attendance rates for pupil
premium cohort.
Attendance rate to be at least 95% for the
majority of the pupil premium cohort.
Attendance rate for disadvantaged students
to be in line with non-disadvantaged
students.

Disadvantaged students’ reading and
comprehension age to be at their
chronological age or higher at the earliest
possible juncture after joining our school
community.

Nurture groups fully operational, well
established and having evidenced impact.
Accelerated reader programme verifying
that all pupil premium students’ reading
ages are at or above their age.

Disadvantaged students to have full access to
a broad and diverse curriculum and to be
deliberately targeted for extra-curricular
involvement.

Pupil premium students not to be prejudiced
or restricted in any way, that they be
provisioned with resources to flourish
academically and socially.
Disadvantaged students to be
proportionately represented in
extra-curricular activities.
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Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £46,500

Activity Evidence that supports this approach Challenge
number(s)
addressed

Improving literacy
in all subject areas
in line with
recommendations
in the EEF
Improving Literacy
in Secondary
Schools guidance.
Training to be
offered to all staff
on this so they
have a greater
understanding of
how students learn
to read.

All departments to
place a huge
emphasis on oracy
(one of our 8 QFT
strands) whereby
students expect to
have to verbalise
their answers
coherently to an
audience of peers
when requested.

Acquiring disciplinary literacy is key for students
as they learn new, more complex concepts in
each subject:
Improving Literacy in Secondary Schools
Reading comprehension, vocabulary and other
literacy skills are heavily linked with attainment in
maths and English:
word-gap.pdf (oup.com.cn)

EEF: comprehension and reading skills benefit
from explicit discussion

1, 2, 3, 5

Significant
investment in high
quality CPD
focused primarily
on Quality First
Teaching and
raising the
standards of

EEF recommendations: Use highly skilled
coaches and treat professional development as
one part of a package of implementation
strategies.
Tiered_model_and_menu_of_approaches_1.0_pdf.pdf
(d2tic4wvo1iusb.cloudfront.net)
High quality teaching constitutes half of the menu

1, 2, 3, 5, 7
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
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https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Tiered_model_and_menu_of_approaches_1.0_pdf.pdf?v=1649418813


teaching and
learning.

Developing
metacognitive and
self-regulation
skills in all pupils.
This will involve
ongoing teacher
training and
support and
release time.

Teaching metacognitive strategies to pupils can
be an inexpensive method to help pupils become
more independent learners. There is particularly
strong evidence that it can have a positive impact
on maths attainment:
Metacognition and self-regulation | Toolkit Strand
| Education Endowment Foundation | EEF

2, 5, 6

Purchase of
standardised
diagnostic
assessments
(CATs tests).

Standardised tests can provide reliable insights
into the specific strengths and weaknesses of
each pupil to help ensure they receive the correct
additional support through interventions or
teacher instruction:
Standardised tests | Assessing and Monitoring
Pupil Progress | Education Endowment
Foundation | EEF

1, 2, 3, 5

Continued
subscription and
membership of
Pixl to help
teachers identify
underachievement
and put strategies
in place to
overcome the
challenge.

Sharing of best practice and strategy at individual
department level.  Curriculum Leads attest to the
continued benefits which this membership brings,
especially in preparing exam cohorts for public
examinations.
PIXL has been in operation for several years on
the back of the London Challenge. The school has
seen improvements in results and P8 following the
implementations of PixL

https://www.pixl.org.uk/
The school will fund teachers to go on PIXL days
and subject specific PIXL days for training and
networking opportunities.

1, 2, 3, 5

Individual teacher
interventions,
before, during and
after school, as
well as in holidays
during summer
examinations.

Extending school time | EEF
(educationendowmentfoundation.org.uk)

1, 2, 3, 5, 6,
8

Introduction of
small nurture
groups for English,
Maths and Science
departments
across KS3 and 4

Reducing class size | EEF
(educationendowmentfoundation.org.uk)

Small group tuition | EEF
(educationendowmentfoundation.org.uk)

1, 2, 3, 5, 6
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/meta-cognition-and-self-regulation/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition


Recruitment of an
additional Learning
Coordinator so that
Year 10 and Year
11 have a distinct
Learning
Coordinator.

Halving the number of students a Learning
Coordinator cares for will improve the student to
Learning Coordinator ratio immeasurably and will
ensure that more pastoral time is available for
individual students within each year group.

2, 4, 5, 6, 7

Additional staffing
for SEND
department where
LSAs will also
perform the role of
being key workers
for students with
SEND.

Teaching Assistant Interventions | EEF
(educationendowmentfoundation.org.uk)

1, 2, 3, 5, 6

CPD for Pupil
Premium lead to
ensure best
practice is being
implemented.

1-8

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £22,420

Activity Evidence that supports this
approach

Challenge
number(s)
addressed

Whole school
reading programme
to be initiated
commencing with
KS3.  Drop
Everything and
Read (DEAR)
sessions to be
scheduled
throughout the year
and whole class
reading to be
conducted twice a
week during
registration with
agreed purchased
texts to be
completed
throughout the
academic year.

Research shows that whole class
reading has the biggest impact on
reading ability and comprehension.

Reading comprehension strategies |
EEF
(educationendowmentfoundation.org.uk
)

1, 2, 3
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


Continued use of the
National Tutoring
Programme (NTP).
Year 11s and 10s
requiring additional
support for Maths
and English will be
targeted alongside
Year 7 students
whose scaled scores
and CATs tests
indicate that they
require significant
intervention to reach
their expected
reading age.

Use the designated package for one to
three and one to one tutoring to meet the
needs of disadvantaged pupils.

https://www.mytutor.co.uk/

One to one tuition | EEF
(educationendowmentfoundation.org.uk)

1, 2, 3, 5, 6

In school mentoring
programme following
analysis after data
drops. Pairing
students up with the
correct member of
staff or senior pupil.

Mentoring | EEF
(educationendowmentfoundation.org.uk)

2, 3, 4, 5, 6, 7

Purchase of subject
specific subscriptions
such as MyMaths.
These subscriptions
to be used by pupils
across the
appropriate key
stages to support
their independent
learning.

MyMaths has been in place at St Joan of
Arc for several years and has seen
maths result and progress improve over
this time. This tool will help all
disadvantaged pupils access the math
curriculum at a manageable level
allowing all to make progress. Both
accessible at KS3 and 4

https://www.mymaths.co.uk/

3, 5

GCSE Pod
accessible to all
pupils as an
auxiliary revision
resource for all
GCSE subjects.

GCSEPod is a package that supports
pupils across all subject areas. The
school in 2019 had over 25,000 hits on
GCSEPod and the feedback from the
pupils is excellent saying that it had a
significant impact on their achievement at
GCSE

https://www.gcsepod.com/

2, 3, 5

Continued
investment in
accelerated reader
and whole class
reading
programmes during
registration, as well
as investment in
school library.

EEF: comprehension and reading skills
benefit from explicit discussion

Reading comprehension strategies |
EEF
(educationendowmentfoundation.org.uk
)

1
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies


Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £20,760

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional
resources and
funding dedicated
towards
monitoring and
chasing
attendance

School absences and pupil achievement |
IOE - Faculty of Education and Society -
UCL – University College London

4, 7

Continued
investment in and
support via
external agencies
such as
alternative
provision offered
by Chessbrook
Education Support
Centre.

These alternative provision services are
essential for many students who struggle
with the demands of school.  Access to
these support services improves these
students experience of school and furthers
their attendance and engagement levels.

School-aged years high impact area 5:
Supporting additional and complex health
needs - GOV.UK (www.gov.uk)

2, 5, 6

Investment in staff
well being
initiatives to
ensure staff are
fulfilled and
empowered to
support our
disadvantaged
students.

253bcf64213a4a8582a2a0a2be6b1d49.ashx
(leedsbeckett.ac.uk)

2, 3, 5, 6

In school mentoring
programme and
increased Welfare
capacity and
provision by
recruiting additional
staff, including
buying in
counselling
services to support
disadvantaged
pupils where
needed.

There is evidence to suggest that CBT can
have a high impact on risk behaviours and

behavioural difficulties:
Cognitive Behavioural Therapy - Youth

Endowment Fund
EIF’s report on adolescent mental health

found good evidence that CBT interventions
support young people’s social and emotional
skills and can reduce symptoms of anxiety

and depression:
Adolescent mental health: A systematic

review on the effectiveness of school-based

2, 4, 5, 6, 7
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https://www.ucl.ac.uk/ioe/research-projects/2022/jan/school-absences-and-pupil-achievement
https://www.ucl.ac.uk/ioe/research-projects/2022/jan/school-absences-and-pupil-achievement
https://www.ucl.ac.uk/ioe/research-projects/2022/jan/school-absences-and-pupil-achievement
https://www.gov.uk/government/publications/commissioning-of-public-health-services-for-children/school-aged-years-high-impact-area-5-supporting-additional-and-complex-health-needs
https://www.gov.uk/government/publications/commissioning-of-public-health-services-for-children/school-aged-years-high-impact-area-5-supporting-additional-and-complex-health-needs
https://www.gov.uk/government/publications/commissioning-of-public-health-services-for-children/school-aged-years-high-impact-area-5-supporting-additional-and-complex-health-needs
https://www.leedsbeckett.ac.uk/carnegie-school-of-education/research/carnegie-centre-of-excellence-for-mental-health-in-schools/school-mental-health-network/-/media/253bcf64213a4a8582a2a0a2be6b1d49.ashx
https://www.leedsbeckett.ac.uk/carnegie-school-of-education/research/carnegie-centre-of-excellence-for-mental-health-in-schools/school-mental-health-network/-/media/253bcf64213a4a8582a2a0a2be6b1d49.ashx


interventions | Early Intervention Foundation
(eif.org.uk)

School-aged years high impact area 5:
Supporting additional and complex health

needs - GOV.UK (www.gov.uk)

Mentoring | EEF
(educationendowmentfoundation.org.uk)

Total budgeted cost: £89,680
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

With the overall intention of Pupil Premium funding to ensure our disadvantaged
students perform on par with non-disadvantaged students, last year’s expenditure was
put to very good use as verified by our extremely strong GCSE performance. We have
bucked the perennial national trend whereby our strong overall Progress 8 score of
0.44 was trumped by a score of 0.7 achieved by our disadvantaged cohort.

We used the NTP funding to great effect for vulnerable students with 1 to 1 and 1 to 3
tuition sessions to boost their performance in English and Maths. The programme was
strategically coordinated to ensure great buy in and attendance from students. This,
coupled with quality first teaching and strong vigilance from our teaching staff ensured
excellent outcomes. 56% of our disadvantaged students achieved English and Maths
at grade 5+ while the percentage of non-disadvantaged students nationally in this
category was only 1% higher at 57%.  81% of our disadvantaged students achieved
English and Maths at grade 4+, this matched the local authority proportion for
non-disadvantaged students whilst being 5% above the national percentage for
non-disadvantaged students which was 76%.

We also championed the dignity of all disadvantaged students by ensuring high
expectations and full access to a broad and ambitious curriculum, including specialist
equipment and revision resources per subject, complimented with wide-ranging
pastoral supports.

Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider
The Key The Key Support

Alternative provision Chessbrook Education Support Centre

Revision skills sessions Elevate

Online lessons Tute Education

Pixl Membership Pixl

Governor Hub
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Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information:

Measure Details
How did you spend your service pupil
premium allocation last academic year?

What was the impact of that spending on
service pupil premium eligible pupils?
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Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, or other activity that you are implementing
to support disadvantaged pupils, that is not dependent on pupil premium or recovery
premium funding.

From September 2022, a new Deputy Headteacher has been appointed whose remit
encompasses the quality of teaching and learning across the school.  This same
colleague is Pupil Premium lead with oversite of this area.

A strategic seating plan policy has come into operation to ensure all staff are fully
aware of the pupil premium students in their classes.  The rationale for this is that
teachers cannot make additional provision for these students unless they know who
they are. The seating plan directive is aimed at aiding this whereby teachers have set
seats in their classroom for pupil premium students.

The school is making a huge push on Quality First Teaching and this, and the strands
which it encompasses, are the primary focus of learning walks and observations.
Inclusion data in enabled on all seating plans and pupil premium students are always
focused on in learning walks: to ensure the quality of their work and attitude to learning
is comparable to their non-disadvantaged peers.
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